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Abstract

The purpose of this paper is to discuss the results involved in language testing and

assessment of e-learning. Assessment and language testing are necessary not only for

testing language proficiency, but also for achieving the program's objectives and aims.

With the rapid development of modern science and technology, and in the aftermath

of the global pandemic, there is an ever increasing need to expand the use of

e-learning in education. Several studies have been done comparing the assessment and

effectiveness of e-learning with traditional classroom training, but it is highly

questionable since many have not recognized the effectiveness of e-learning.

Therefore, this paper seeks to examine the current trends in English language teaching

in Mongolian Universities and the results and evaluation of a course based on

e-learning at the Mongolian National University of Education (MNUE). Focus group

discussions (online), document content analysis, and direct observation were used to

identify the realities of English language teaching in the universities, the challenges

faced in the training, and to analyze the questionnaires on e-learning evaluation.

Common findings of the difficulties in e-learning include internet access and students'

preference for speaking their mother tongue in English classes. However, the majority

of professional language students who participated in the study learned better through

e-learning and suggested that foreign language courses could be based on e-learning.

As a sample, in the classroom, proficiency testing was done for 40 students who are

studying General English II (pre-intermediate) and an assessment revealed 87.5% of

them failed (B2 level). Then they were assessed again by online testing and 80% of the

students passed. This sample study suggests that we should improve our assessment of

e-learning. E-learning has to be given its due credit and acknowledged.
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Introduction

Due to the global crisis of the coronavirus, foreign languages and all classes have

become fully digital and online. As a result, many educational institutions and
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educators around the world face significant challenges in adapting to the new ways and

means of teaching and assessing languages through the digital platform.

In the case of our country, Mongolia, more than an academic year has passed since the

termination of the educational institutions in order to prevent and protect the

population from coronavirus infection based on the order A/108, Resolution No. 30 of

the Government of Mongolia in 2020.

This government order to suspend all regular college classes has had a lot of influence

in the strategies employed to teach foreign languages, especially English. As for the

university system in Mongolia and the role of English language teaching in it,

Mongolian students first began studying English as a Foreign Language in 1956. English

language training has increasingly improved in these 65 years. But we are still in doubt

about whether we have attained developing high level English language specialists like

Russian teachers have. Since 1992, English language lessons have been added in

secondary school curriculum despite of Russian. And almost all Russian language

teachers have been involved in teaching English accelerated courses for 1-2 years.

That’s why we may have been facing methodological problems in the education sector

in teaching English language. Students learn English from 5th grade at the public school

and learn general English about a year at the university. If students want to improve

their English more, they choose professional English (ESP) offered in the universities.

English language testing and assessment of e-learning

E-Learning may be web-assisted, or classroom learning that is facilitated by the use of a

course website and the World Wide Web; or the mixture of classroom and online

instruction known as the hybrid or adjunct model; or a fully online experience where

all instruction and assessment occurs electronically (Buzzetto-More & Guy, 2006).

According to Hamilton and Shoen, web-based testing has significant advantages in the

areas of cost, ease of use, reliability, replicability, scoring, aggregating results, and data

management. (Hamilton.D, Shoen.E, 2005) E-learning has been adopted in Mongolian

Universities since the advent of the global pandemic of Covid 19. Microsoft Teams 365

platform is used for online courses and ULMS platform is used for distance learning in

Mongolian National University of Education (MNUE). Policies and procedures were

approved for online and distance learning by Mongolian Universities. However, in the

adopted procedures, there appears to be a lack of clarity in the differences in

evaluation and assessment criteria between online learning and distance learning. A

study was conducted in Mongolian National University of Education which reveals the

discrepancies in online assessment. Before the pandemic, a language proficiency test

was conducted for 40 students who were studying General English II (pre-intermediate)

in the classroom situation and as the assessment revealed, 87.5% of them failed to

clear B2 level. Later they were assessed again by online testing and in the online

assessment 80% of the students have passed. This proves that the online assessment

may be far from accurate. The marked difference is appalling and raises questions
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about the standards of online assessment. Thus, it is suggested that assessment of

e-learning should be improved, because teachers and instructors don’t know if the

students are doing their tasks by themselves or not. We also don’t know if they are

chatting on Facebook messenger during online testing. Hence there is a dire need to

improve and standardize online testing and evaluation procedures.

McConnel makes the point that peer assessors ‘will have also gone through similar

learning experiences. They will be in a position to relate their own experiences to that

of the assignment writer, ask relevant questions and take part in the assessment from a

closer ‘learner’s’ perspective than the tutor’.(McConnel.D, 2000) So, we decided to use

McConnel criteria of peer assessment methods during online and distance learning for

half the academic year. Since the students knew each other there was a possibility of

malpractice there too. However, the difficulty is overcome by the spirit of competition

between the peers. The peer assessment was much more accurate and does not have

many deviations from regular classroom assessment. Noesgaard in his paper suggests

interaction, “For the e-Learning solution and process, the key factors are ‘interaction’

and ‘practice’”. (Noesgaard. S, 2015).

Venny Eka Meidasari, in her research paper talks about assessment and evaluation

which is a valid point to be noted. These points she had made stresses the need for

student involvement in assessment. She says that “The assessment/evaluation process

recognizes learners as active partners in their own learning and in the evaluation of

that learning. Students are encouraged to reflect on their own growth, considering

progress, strengths and weaknesses, and goals.” (Meidasari, 2017) As the author has

noted, peer assessment made students active partners in the learning process also.

Students learn more when they are in the position of the assessor than when they are

in the position of being assessed. It is also less intimidating to the students to be

assessed by a peer than by a teacher.

After the course, we made a research questionnaire from students for feedback of the

language training they had received for General English. In the survey 40 students who

study at the MNUE participated. (E-learning session: 2019-2020 academic year, spring).

We prepared our research work based on the answers to these questions.

1st question in the questionnaire was ‘How interesting was it to learn English online?’

and as the research revealed 37.5% of the respondents replied that ‘fair’.

2nd question was ‘How rich were the e-learning materials in English?’ and 40% said

‘poor’.

3rd question was ‘What were the facilities and opportunities for e-learning (internet,

data, etc.)?’ and 47.5% said ‘good’
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Table 1. Research on English e-learning (MNUE)

Questionnaire Very good Good Fair Poor Very poor

How interesting was it

to learn English online?

12.5% 17.5% 37.5% 5% 2.5%

How rich were the e-learning

materials in English?

2.5% 12.5% 32.5% 40% 12.5%

What were the facilities and opportunities

for e-learning (internet, data, etc.)?

20% 47.5% 15% 10% 7.5%

37.5% of the students felt that learning English through the online platform was just

fair. Those who felt online learning of English was not interesting at all are few in

number. Only 7.5% felt that their interest to learn English online to be poor or very

poor. Comparatively those who felt that it was interesting to learn English online were

a substantial 20%. Hence the study reveals that students are eager to learn English

through online platforms. And many of them find it interesting. So, the interest of the

learners is not a problem with online teaching and learning of English Language.

The question “How rich were the e-learning materials in English?” met with an adverse

kind of response from the students.40% of the students felt that the e-learning

materials were poor and another 12.5% felt the e-learning materials were very poor

which means a whooping majority of students were unhappy with the e-learning

materials. This reveals the lack of interest and motivation in the teachers in the

preparation of e-learning content. This lacuna may be a result of lack of technological

skills in the language teachers. They might need a training course on using technology

effectively to teach English Language. Several ready to use e-learning content is

available online and many of them are available and downloadable free of cost. If the

teachers are unaware of that, a webinar to throw light upon content creation for

e-learning and also using online e-learning resources effectively could be arranged.

A majority of students seemed to have no problems with procuring the facilities for

e-learning such as laptops or mobile phones, network, Wi-Fi and so on. The

opportunities for e-learning are available in abundance with the development of

science and technology in all parts of the world including the developing countries.

Hence in our institution also 82.5% of students had no problems with getting the

required facilities for e-learning. Since, all the resources are available, they could be put

to good use. There is an allegation that students copy assignments online which is true

to a great extent as several students themselves admit to copying assignments when

interviewed personally. This could be overcome only by giving assignments that the

students find meaningful and interesting.
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An interview was also conducted with the students. In the interview students were

questioned about how they felt about online classes. According to the result of the

survey (table 1) and interview with students, we suggested the following advice for

instructors at MNUE. If an electronic version of the textbook is available during the

training, the students would find it easier to follow the text along with the teacher.

During online classes, the teacher appears on the screen and instructs the students to

do a certain exercise in their book. The students may or may not follow which exercise

they are supposed to do. The most important thing for students is to be able to see the

exercise on the screen so that they would know for sure which exercise they are

working on and to see where they are going on the screen. Just looking at the teacher

and other students and being instructed to “turn to page ... and do exercise number ...”

can be overwhelming for beginners. Therefore, it is important to create a “collaborative

environment” (learning platform) for students to interact with each other in order to

be successful in learning. Collaborative tasks are easier to be executed in the online

mode than in face-to-face mode. In the interview conducted with the students, they

had confided that even in the case of face-to-face lessons, students' attention spans

drop sharply, usually after 20 minutes.(Myagmarsuren. O, 2019) So, teachers should

change their instruction style in pairs, in groups, individually, and so on. Even if the

teacher provides listening exercise, or shows a film, the students need to actively

participate in it, and so the teacher asks questions, and instructs that they should work

in pairs or small groups after 40 minutes. Similarly in the online platform students

could be made to work together in pairs and teams to complete tasks. They will

download the results of their work on their platform and later share them online.

Students can create their own exercise sheets and work creatively to review the lesson.

In such cases, it is especially important to determine the most appropriate task data,

for example, to avoid overloading students with too many tasks. If the tasks are

thought provoking and interesting instead of being laborious and cumbersome,

students could be motivated to use the online platform effectively for learning English.

Hossein Vafadar in his research paper talks in length about assessment in e-learning.

He says that “In line with teacher professionalization in assessment, it requires a

consideration of many interrelated factors such as teacher independence, identity as

assessor, and critical perspectives. Teachers need to engage in learning networks where

they can understand each other through a common language, communicate, and

decide about their assessment practices.” (Coombe.C, Vafadar.H, 2020)

Conclusions

In today's fast-paced world of information and communication technology, teachers

and students spend most of their time online. Hence there is no dearth in availability

or usage of technology. The time spent online is mostly for entertainment purposes.

However, it is possible to use it effectively for language learning and testing and

assessment. The results of using Peer assessment have proven it to be an effective

method of assessment. This peer assessment brings the students into the assessment
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process which is a healthy and progressive way to involve students in the learning

process. In online teaching there is additional work for teachers to develop e-learning

content and disseminate their methodologies. However, teachers need to work on

their technological skills and be creative and innovative in developing content for

e-learning. Students too have the difficulty of overcoming online distractions such as

using social media during online learning or online assessment. All the factors including

teachers, learners, the learning environment, and technology affect the learning

outcomes, especially e-learning outcomes and evaluations. Also, students' motivation

is important, so students need to improve their independent skills such as e-learning

strategies and time management. It is also necessary for teachers to adopt a different

set of criteria for online assessment and teaching which needs to be different from that

employed for offline teaching and assessment.

References

[1]. Buzzetto-More, N. (2006, March). The e-Learning and business education

paradigm: Enhancing education, assessment, and accountability. Proceedings of

the Maryland Business Education Association Conference. Ocean City, MD

[2]. Hamilton, D. & Shoen, E. (2005). Same song, second verse: Evaluation and

improvement of an established assessment program. In K. Martell & T.

Calderon, Assessment of student learning in business schools: Best practices

each step of the way (Vol. 1, No. 2, pp. 138-153). Tallahassee, Florida:

Association for Institutional Research

[3]. McConnel. D (2000), ‘Implementing computer-supported cooperative learning’,

London, Kogan page, Second edition.

[4]. Meidasari, Venny. (2017). The Assessment And Evaluation in Teaching English as

a Foreign Language. Indonesian EFL Journal. 1. 224. 10.25134/ieflj.v1i2.629.

[5]. ‘Procedure of online and distance course’ (2019), Director’s order A/52,

Mongolian National University of Education, Ulaanbaatar, Mongolia.

[6]. Coombe, C., Vafadar, H. & Mohebbi, H. (2020), Language assessment literacy:

what do we need to learn, unlearn, and relearn?. Lang Test Asia 10, 3

https://doi.org/10.1186/s40468-020-00101-6

[7]. Myagmarsuren.O,  (2019), Efficiency of English language educational service in

Mongolia, Research paper of 14th  International Conference on Efficiency and

Effectiveness of Educational Service, Mongolian National University of

Education,Ulaanbaatar, Mongolia.  ISBN:978-99978-774-7-5

[8]. Noesgaard,S., Ørngreen, R.,(2015), The Effectiveness of E-Learning: An

Explorative and Integrative Review of the Definitions, Methodologies and

Multilingual academic and professional communication in a networked world (2021) 6

https://doi.org/10.1186/s40468-020-00101-6


ENGLISH LANGUAGE TESTING AND ASSESSMENT OF E-LEARNING IN MONGOLIA

Factors that Promote e-Learning Effectiveness ,Electronic Journal of e-Learning

Volume 13 Issue 4, ISSN 1479-4403

https://files.eric.ed.gov/fulltext/EJ1062121.pdf

[9]. Order A/108, (2020),  Resolution No. 30 of the Government of Mongolia, 27th

of January, Ulaanbaatar, Mongolia.

Multilingual academic and professional communication in a networked world

Proceedings of AELFE-TAPP 2021 (19th AELFE Conference, 2nd TAPP Conference)
ARNÓ, E.;  AGUILAR, M.; BORRÀS, J.; MANCHO, G.; MONCADA, B.; TATZL, D. (EDITORS)
Vilanova i la Geltrú (Barcelona), 7-9 July 2021
Universitat Politècnica de Catalunya
ISBN: 978-84-9880-943-5

This work is licensed under a Creative Commons Attribution-NonCommercial--NoDerivative 4.0
International License.

Multilingual academic and professional communication in a networked world (2021) 7

http://creativecommons.org/licenses/by-nc/4.0/
http://creativecommons.org/licenses/by-nc/4.0/

