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ASSESSMENT & FEEDBACK  
IN TRANSFORMATION 

assessment as primarily 
summative/judgmental 
(assessment of learning) 
 
assessment as separate 
from teaching & learning 
 
feedback as optional, 
assessment-focused,  
generated by the  
teacher 

assessment as primarily 
formative/developmental 
(assessment for learning) 
 
assessment and learning as 
closely interrelated 
 
feedback as optional, 
traversing learning, 
generated by teachers & 
students in dialogue 

from towards 



Kay Sambell, Northumbria University

an assessment for learning perspective

Rethinking feedback
in higher education: 



Kay Sambell, Northumbria University

an assessment for learning perspective

Rethinking feedback
in higher education: 



	


2.  feedback and 	


high-quality learning 	
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'It has long been recognised, by researchers and 
practitioners alike, that feedback plays a decisive role in 
learning and development, within and beyond formal 
educational settings. We learn faster, and much more 
effectively, when we have a clear sense of how well we 
are doing and what we might do in order to improve . . .'	

 	

	

Hounsell, D. (2003). ‘Student feedback, learning and development’  In Slowey, M. and Watson, 
D (eds) Higher Education and the Lifecourse, Buckingham: SRHE/OUP, 67-78	


FEEDBACK AND LEARNING  
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WHY FEEDBACK MATTERS	


Learning	

 without	


 feedback 	

is 	


'blind archery'	

	


[tiro con arco ciego]	
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WHY FEEDBACK MATTERS	


Feedback is 
indispensable to 

high-quality 
learning, teaching 

and assessment, 	


At its most 

effective, it can 
enable all 

students to 

achieve their best	
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FUNDAMENTALS OF FEEDBACK���
What forms does / can feedback take?	


	
pro forma     written comments     exemplars	

	
exams     guidance     feedforward     traditional	

	
collaboration     on-display learning     peer     audio	

	
past questions     screencast     whole-class	

	
clickers     in-class assignments     cumulative     editing 	

	
using feedback well     elective     self     co-revision	

	
e-feedback     redrafting     reviewing progress	

	
criteria     dialogue     supervision     interaction	

	
new     briefing     involvement     faster feedback	

	
model answers     training     video     online	
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WHAT DO WE MEAN BY 'FEEDBACK'? 	


A MORE INCLUSIVE VIEW	

•  it can be spoken, signalled, emoted,  

visualised, digitally recorded 	


•  it can be self-generated or from 
peers or others, or ...	


•  ... it can come via an activity, or 
process, or experience 	


•  it can focus on a reflection, a 
response or answer to a question, a 
note, an idea, a first attempt, work-
in-progress	


•   	


	


	


A RETHINK	

	


it needn't be written	


it needn't be from 
the lecturer/tutor	


it needn't consist of 
comments	


it needn't focus on 
students' written 
work	
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FEEDBACK: A WORKING DEFINITION 

Feedback comprises: 

 information, processes, activities or 
experiences  

 

which aim to 

 synthesise, enable or accelerate 
students' learning 
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ABUNDANT RECENT EVIDENCE THAT ���
FEEDBACK HAS NOT BEEN EFFECTIVE	


1.  Pervasive evidence of wide-ranging student 
concerns about feedback	


•  quantity 	
• frequency 	
 • consistency 	


•  quality	
   • helpfulness 	
• distance/interaction	


•  promptness       •  transparency/accessibility	
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ABUNDANT EVIDENCE OF ���
INEFFECTIVE FEEDBACK	


  	
2. The evidence spans subjects, institutions, & 
national systems of higher education	


§  evidence from the UK	

	


	
e.g. National Student Surveys (2007-14); QAA Learning from Subject Review 
(2006); Crook et al. (2006); Maclellan, (2001); Hounsell (2003, 2005); 
Price et al. (2010); Beaumont et al. (2011) Sambell et al (2013)	


	


§  evidence from Sweden,  Australia and Hong Kong	


	
e.g. Jonsson, (2013); Krause et al. (2005) and Orrell (2006); Carless 

(2006, 2010)	




	


3.   improving feedback 	


and 	


assessment-for-learning 	
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IMPROVING FEEDBACK  
Four Approaches 



www.enhancingfeedback.ed.ac.uk 
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'It has long been recognised, by researchers and practitioners alike, 
that feedback plays a decisive role in learning and development, within 
and beyond formal educational settings. We learn faster, and much 
more effectively, when we have a clear sense of how well we are doing 
and what we might do in order to improve. 	


And while we can of course monitor, and reflect on, our own 
performance, there are many situations where self-appraisal is of only 
limited value: we also need feedback from someone more expert 
(more knowledgeable, better informed, more highly skilled) than 
ourselves.' 	

	

Hounsell, D. (2003). ‘Student feedback, learning and development’  In Slowey, M. and Watson, D 
(eds) Higher Education and the Lifecourse, Buckingham: SRHE/OUP, 67-78	


FEEDBACK AND LEARNING  
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MORE EFFECTIVE FEEDBACK COMMENTS 

• 	
aligning feedback to 
criteria & standards	


•  clarifying commenting 
purposes	


•  three-step comments	


•  audio and video feedback	
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MORE EFFECTIVE FEEDBACK COMMENTS ���
 aligning feedback to criteria & standards 

Education I 

ASSIGNMENT MARKING AND FEEDBACK PRO FORMA 

 

RELEVANCE 

How well does the essay respond to the question set, and consider the main implications which it raises?   

 
 

 

 

 

 

 

 

A QUESTIONING APPROACH  

To what extent does the essay adopt a questioning approach, e.g. by identifying problems and issues, and 

weighing the strength of different arguments and ideas? 

 
 

 

 

 

 

USE OF EVIDENCE 

To what extent does the essay support the points it makes with evidence, drawing on relevant reading 

beyond the core course materials? 

 
 

 

 

 

 

COHERENCE 

How well does the essay hang together as a coherent whole, with essay material well-organised and 

following a clear structure? 

 
 
 
 
 

 
 

OVERALL MARK 

 

 

PRESENTATION 

Below I've indicated any aspects of the presentation of your assignment which will call for greater attention, in  

future assignments, if you are to meet the standards expected of written work in the Faculty of Education. 

 
 Overall length 

 Clarity of English 
 Grammar 

 
 Spelling/spell-checking 

 Punctuation 

 Labelling of diagrams, tables or figures 

 
 Referencing of sources 

 (Other) : 

  (Other) : 

 
  

 ............
............

.. 
 ............

............
.. 

 

 

 

The University of Edinburgh 

7029 Placement Search and Preparation – Feedback Sheet 

 

ASSIGNMENT 1 

 

Student Name:  …………………………………………………………………………………………………………..   Student Number:  ………………………………………. 

 

 
CRITERION 

A 

B+ 

B 

C 
Refer / Fail 

1 

Presentation of 

assignment 

Shows a polished and 

imaginative approach to 

the topic 

Carefully and logically 

organised 

Shows organisation and 

coherence 

Shows some attempt to 

organise in a logical 

manner 

Disorganised / 

Incoherent 

7 

Attention to purpose Has addressed the 

purpose of the 

assignment 

comprehensively and 

imaginatively 

Has addressed the 

purpose of the 

assignment coherently 

and with some attempt 

to demonstrate 

imagination 

Has addressed the 

main purpose of the 

assignment 

Some of the work 

focused on the aims 

and themes of the 

assignment 

Fails to address the 

task set 

27 

Self-criticism (include 

reflection on practice) 

Is confident in 

application of own 

criteria of judgement 

and in challenge of 

received opinion in 

action and can reflect 

on action 

Is able to evaluate own 

strengths and 

weaknesses; can 

challenge received 

opinion and begins to 

develop own criteria 

and judgement 

Is largely dependent on 

criteria set by others but 

begins to recognize own 

strengths and 

weaknesses 

Dependent on criteria 

set by others. Begins to 

recognize own 

strengths and 

weakness. 

Fails to meaningfully 

undertake the process 

of self criticism 

28 

Independence / 

Autonomy (include 

planning and 

managing learning) 

With minimum guidance 

can manage own 

learning using full range 

of resources for 

discipline; can seek and 

make use of feedback 

Identifies strengths of 

learning needs and 

follows activities to 

improve performance; is 

autonomous in straight 

forward study tasks 

Can work independently 

within a relevant ethos 

and can access and use 

a range of learning 

resources 

Can undertake clearly 

directed work 

independently within a 

relevant ethos and, with 

some guidance, use the 

standard learning 

resources 

Unable to work 

independently, needing 

significant guidance on 

methods and resources 

 

(Please tick boxes) 

 
Comment:  ………………………..………………………………………………………………………………………………………………………………………………………… 

 
………………………………………………..…………………………………………………………………………………………………………………………………..………….. 

 
Marker:  ……………………………………………………………………………………………………………………………………………   Mark:  ……………………………… 

 

 

 
From: Rust, C., Price, M. and O’Donovan, B (2002). ‘Improving Students’ Learning by Developing Their Understanding of Assessment Criteria and Processes’ 

Paper presented at the Tenth International Improving Student Learning Symposium, Brussels, 4 – 6 September 

LABORATORY REPORT ATTACHMENT SHEET 

Name 
 

Marker  

Date In  

Date Back 

 

Mark 

 

Student’s specific requests for feedback 

 

Marker’s general view of the work 

 

Rating Scale 

Excellent Good 
enough 

Not good enough yet 

Comments 

Title and headings 

 
 

 
 

Summary 

 
 

 
 

Introduction Importance 

 
 

 
 

 

Background 

 
 

 
 

 

Objective(s) 

 
 

 
 

 

Apparatus 

 
 

 
 

Procedure 
 

 
 

 
 

Theory 
 

 
 

 
 

Results: 
Presentation 

 
 

 
 

 

Accuracy 

 
 

 
 

Discussion  

 
 

 
 

Conclusions  

 
 

 
 

English: 
Sentence construction  

 
 

 

 

Spelling 

 
 

 
 

 

Clarity 

 
 

 
 

Tables 
 

 
 

 
 

Figures 
 

 
 

 
 

Overall Assessment  

Areas for Improvement 
1. 

2. 

 
 

 
 
From:  Forster, F., Hounsell, D., Thompson, S. (1995)  Tutoring and Demonstrating: A Handbook  TLA / 

UCoSDA, P. 47 

ASSIGNMENT ATTACHMENTS: AN EXAMPLE 

 

 Energy and Life Systems  

 

Student's name:                                                                               Assignment grade: 

 
 

Itemised Rating Scale 
(ticked when applicable) 

STRUCTURE 
Essay relevant to topic 

!    !    !    !   Essay has little relevance 

Topic covered in depth 

!    !    !    ! 
 Superficial treatment of topic   

 

ARGUMENT 
Accurate presentation of evidence 

!    !    !    ! 
 Much evidence inaccurate or questionable 

Logically developed argument 
!    !    !    ! 

 Essay rambles and lacks continuity   

Original and creative thought 
!    !    !    ! 

 Little evidence of originality   

 

STYLE 

Fluent piece of writing 

!    !    !    ! 
Clumsily written 

Succinct writing 

!    !    !    ! 
Unnecessarily repetitive   

 

PRESENTATION 
Legible and well set out work 

!    !    !    ! 
 Untidy and difficult to read 

Reasonable length 

!    !    !    ! 
 Over / under length   

 

SOURCES 

Adequate acknowledgement of sources !    !    !    ! 
 Inadequate acknowledgement of sources 

Correct citation of references 
!    !    !    ! 

 Incorrect referencing   

 

MECHANICS 
Grammatical sentences 

!    !    !    ! 
 Several ungrammatical sentences 

Correct spelling throughout 
!    !    !    ! 

 Much incorrect spelling   

Effective use of figures and tables 
!    !    !    ! 

 Figures and tables add little to argument   

Correct use of units and quantities !    !    !    ! 
 Some units incorrect   

 

 
Explanations and Comments 

 

 

 

                                                                                                              Tutor: 

 

 
 

This assignment pro forma was devised at Murdoch University in Western Australia 

 
From:  Forster, F., Hounsell, D., Thompson, S. (1995)Tutoring and Demonstrating: A Handbook.  TLA / 

UCoSDA, P. 63 
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CLARIFYING PURPOSES	


 

recommending  •  correcting  •  explaining  

  suggesting  •  advising  •  criticising  

questioning/probing   

praising & encouraging  •  discussing 

evaluating quality  •  justifying the mark   
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CLARIFYING PURPOSES 
MINI-ACTIVITY	


In your discipline/subject area, which of these 
functions would you see as most important (and 
which least important) if you were giving 
feedback to :	


	

a.  a student at your University doing their 

first piece of assessed work ?	


	

b.  a final-year student at your University ?	
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CLARIFYING PURPOSES 
MINI-ACTIVITY	


 

recommending  •  correcting  •  explaining  

  suggesting  •  advising  •  criticising  

questioning/probing   

praising & encouraging  •  discussing 

evaluating quality  •  justifying the mark   



CLARIFYING PURPOSES 
MINI-ACTIVITY 
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THREE-STEP COMMENTING���
(Based on Brown & Glover, 2006; Walker 2009, 2013)	


identifying the 
shortcoming	


pointing out 
the error	


clarifying/ explaining why	


suggesting what would be better/	

how to improve	


naming the 
issue	


indicating how/where	
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FURTHER SUGGESTIONS FOR  
EFFECTIVE  COMMENTS 

①  focus on the work or task undertaken, not the student 
personally 

②  avoid imperatives (!), private symbols (sp) and cryptic 
comments ("evidence?") 

③  comments are particularised or illustrated with a 
specific example  

④  focus on two or three key areas for improvement 
⑤  suggest how the student can aim to improve 
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MORE ACTIVE STUDENT ENGAGEMENT ���
WITH FEEDBACK	


•  Elective feedback	


•  Exemplars	


•  Peer and self-
generated feedback	
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MORE ACTIVE STUDENT ENGAGEMENT WITH FEEDBACK���
elective feedback	


what is 
'elective' 
feedback ?	


	

WITH ACKNOWLEDGEMENTS 
TO PHILIP MALLETT 	


	


	


LABORATORY REPORT ATTACHMENT SHEET 

Name 
 

Marker  

Date In  

Date Back 
 

Mark 
 

Student’s specific requests for feedback 

 

Marker’s general view of the work 
 

Rating Scale 

Excellent Good 
enough 

Not good 
enough 
yet 

Comments 

Title and headings 

 
 

 
 

Summary 

 
 

 
 

Introduction Importance 
 

 
 

 

 

Background 
 

 
 

 

 

Objective(s) 
 

 
 

 

 

Apparatus 
 

 
 

 

Procedure  

 
 

 
 

Theory 
 

 
 

 
 

Results: 
Presentation 

 
 

 
 

 

Accuracy 
 

 
 

 

Discussion  

 
 

 
 

Conclusions  

 
 

 
 

English: 
Sentence construction  

 
 

 

 

Spelling 

 
 

 
 

 

Clarity 

 
 

 
 

Tables 
 

 
 

 
 

Figures 
 

 
 

 
 

Overall Assessment  

Areas for Improvement 1. 

2. 

 
 

 
 
From:  Forster, F., Hounsell, D., Thompson, S. (1995)  Tutoring and Demonstrating: A Handbook  TLA / 

UCoSDA, P. 47 
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MORE ACTIVE STUDENT ENGAGEMENT WITH FEEDBACK	


exemplars	

"[Students] need to learn to discover 
what quality looks and feels like, and 
the aspects – whether large or small 
– that detract from it.   They need to 
develop a vocabulary for expressing 
and communicating what they find.  
Furthermore, they should gradually 
attune their growing realisations and 
discourse to the norms of the 
discipline, field or profession"	


(Sadler, 2010) 



peer and self-generated feedback 





http://peerwise.cs.auckland.ac.nz/ 
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MISSING THE FEEDBACK BUS ?	


Why is feedback 
often 
uncollected ?	

	

	


	

Does some 
feedback 
always come 
too late ?  

with acknowledgements to Dr. Judy Hardy 
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FROM FEEDBACK TO FEEDFORWARD���

Feedback as a loop or ongoing cycle	


“When we desire a 
motion to follow a given 
pattern, the difference 
between this pattern and 
the actually performed 
motion is used as a new 
input to cause the part 
regulated to move in such 
a way as to bring its 
motion closer to that 
given by the pattern.”    	


(Wiener, 1961, p.6)	
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FROM FEEDBACK TO FEEDFORWARD	


	


u  feedforward 
assignments	


u  cumulative 
assignments	


u  'threaded' 
feedback	


	

	


embark on
assignment

submit
assignment

review feedback

feed-forward into
next assignment/

assessment

1.
STUDENTS’ PRIOR
EXPERIENCES OF

ASSESSMENTS
IN THE SUBJECT/IN THE UNIT

6.
FEED-FOR WARD

i.e. DEPLOYMENT OF ENHANCED
UNDERSTANDING AND/OR SKILLS
IN SUBSEQUENT ASSESSMENTS

2.
PRELIMINAR Y

GUIDANCE
ABOUT EXPECTATIONS

& REQUIREMENTS

4.
FEEDBACK ON

PERFORMANCE/
ACHIEVEMENT

5.
SUPPLEMENT ARY

SUPPORT

3.
ONGOING

CLARIFICATION
OF EXPECTATIONS
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FULLER USE OF FEEDBACK COMMENTS ���
FEEDFORWARD ASSIGNMENTS	


Feedforward and tracking progress on dissertations  
The dissertation is the most challenging piece of writing that 
Edinburgh University's undergraduate Business School students 
have to undertake.  Since the target length is a daunting 18,000 
words and the process takes place over a full year, it has to be 
carefully managed to ensure that it stays on track and blends in 
with the various other assignments and assessments that the 
students complete in their final year.   
  
In the Business School, this is being achieved with the aid of a 
computerised 'dissertation support system' (DSS for short).  The 
DSS operates across across eleven degree programmes, helping 
to match around 180 students with topic supervisors and enabling 
both to keep tabs on  how the dissertation work is progressing over 
the course of the year. There is a minimum of four supervisory 
meetings associated with each dissertation, and the students get 
'feedforward' comments on two draft dissertation chapters. 

²  draft/
comment/
revise/
resubmit	


	

	


²  parts-to-
whole	


	


²  threading 
and 
chaining	
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d.  FEEDBACK-RICH COURSE DESIGN	


•  On-display 
learning	


e.g. oral and poster 
presentations	


•  Collaborative 
tasks & activities	


	


•  Clickers & 'real-
time' feedback	
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d.  FEEDBACK-RICH COURSE DESIGN���
ON-DISPLAY LEARNING AS FEEDBACK PROXY���

	


(FROM HOUNSELL & MCCUNE, 2003)	

	


A social sciences student	

Someone had a list of questions that they were going to ask at the 
beginning, then they went through them.  I think it’s a really good idea ... 	


Two physical sciences students	

S1:  You’ve got hands when you’re presenting, it’s so good.	


S2:  I was noticing that when I was doing it.	

S1:  You used your hands when you were talking about the Northern and 
the Southern Hemisphere, and it was great because you don’t actually 
have to give all the details.  Like a diagram, you can point to bits.	


A humanities student	

I think it helps if you follow a structure.  Like [lecturer X] always tells you 
what he’s going to say and then elaborates on all the points, which is really 
good for notetaking… 	
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COLLABORATIVE LEARNING  
co-planning, co-creating, co-writing, co-editing 
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CLICKERS AND REAL-TIME FEEDBACK	


	


	


	

Bates, S. & Galloway, R. (2012). 'The inverted classroom in a large enrolment introductory 
physics course: a case study.' Proceedings of the Higher Education Academy STEM Learning and 

Teaching Conference. DOI: 10.11120/stem.hea.2012.071 	




4.  new directions for 

feedback and 	


assessment-for-learning	
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ASSESSING WORK-IN-PROGRESS	
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ASSESSING COLLABORATIVE LEARNING, 1	


•  Class blogs and 
discussion boards	


•  Group wikis	


•  Team portfolios	


•  Shared databases and 
compendia	


•  Collaborative writing 
tools	
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ASSESSING COLLABORATIVE LEARNING, 2	


SOME CHALLENGES	


•  social loafing, the sucker effect, ‘diligent isolates’  (Peterse & 
Thompson, 2010)	


•  who gets the credit ?	


•  evaluate the processes or the product ?	


•  the moral economy of grading peers' work	


EVIDENCE-INFORMED TASK DESIGN	


–  peer feedback vs. peer marking (Carless 1999)	


–  designs for groupwork  (Davies, 2009)	


conjunctive, additive, disjunctive & discretionary 	


–  alertness to destructive & constructive friction  (Vermunt & 
Verloop, 1999)	
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Alvarez, I., Espasa, A. & Guasch, T. (2012).  'The 
value of feedback in improving collaborative 
writing assignments in an online learning 
environment.' Studies in Higher Education, 37.4, 
pp. 387-400	

	

Espasa, A. & Meneses, J. (2010). 'Analysing 
feedback processes in an online teaching and 
learning environment: an exploratory study.'  
Higher Education 59, 277–292	
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Ø  graduates adept at evaluating the 
quality of their own and others' 
work	


	

Ø  students given opportunities to 

become skilled at giving feedback 
to others	


Ø  greater student choice over how/
when/where they will be assessed	


Ø  student involvement in 
determining the criteria (and 
weightings) used to assess a given 
piece of work	




http://www.brookes.ac.uk/services/
ocsld/books/assessment_literacy.html 

A MORE  ACTIVE STUDENT ROLE  
IN ASSESSMENT 
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